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Language and Literacy Policy
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LANGUAGE AND LITERACY POLICY 2015

CONTEXT:

The stated vision of the Department of Education for N Ireland (DENI) is ‘To ensure that every learner fulfils his or her potential at each stage of his or her development.’ (DENI 2010).

This has been enunciated in the overall aim of the N Ireland Curriculum (DE 2008), which says, ‘The N Ireland Curriculum aims to empower young people to achieve their potential and to make informed and responsible decisions throughout their lives.’ 

The School Improvement policy document, ‘Every School a Good School,’ (DENI 2009) has outlined indicators of what will be recognised as effective performance under four headings:

· Child centred provision

· High quality teaching and learning

· Effective leadership

· A school connected to its local community.

INTRODUCTION:

At Lisnadill Primary School, we believe that pupils’ literacy skills, i.e. their ability to talk, listen, read and write effectively, for purpose and audience, is the key to educational progress, to social integration and to personal development and happiness.

This policy document will outline the strategies and approaches we will support and develop in order to ensure that each child becomes equipped with the necessary language knowledge, understanding and skills.

The continuity and progression in our language planning will be underpinned by the learning intentions outlined in the Primary Language Framework.

At Lisnadill Primary School, we intend that, by the end of Key Stage 2, a child will be able to:

· speak confidently to a range of audiences with an awareness of purpose 

· read and write with confidence, fluency and understanding, orchestrating a range of independent strategies to self-monitor and correct

· have an interest in books and read for enjoyment

· have an interest in words and their meanings to develop a growing vocabulary in spoken and written forms

· understand a range of text types and genres and be able to write in a variety of styles and forms appropriate to the situation

· develop imagination, inventiveness and critical awareness skills.  

· use a suitable technical vocabulary to articulate their responses.

STATUTORY REQUIREMENTS 

Statutory requirements for the teaching and learning of English are laid out in the Northern Ireland Curriculum for English (CCEA, 2007) and include:

In the Foundation Stage children should be given opportunities to:

· talk and listen and represent ideas in their activities 

· use communication, language and literacy in every part of the curriculum

· become immersed in an environment where communication skills are enhanced.

At Key Stage One (Years 3 and 4), children should: 

· learn to speak confidently and listen to what others have to say 

· begin to read and write independently and with enthusiasm 

· use language to explore their own experiences and imaginary worlds

At Key Stage Two (Years 5-7), children should: 

· learn to change the way they talk and write to suit different situations, purposes and audiences

· read a range of texts and respond to different layers of meaning within them

· explore the use of language in literary and non-literary texts

· learn how the structure of language works

CHILD CENTRED PROVISION

The following indicators from ESaGS will be reflected in the school’s approaches:

· Decisions on planning, resources, curriculum and pastoral care reﬂect at all times the needs and aspirations of the pupils within the school.

· A clear commitment exists to promoting equality of opportunity, high quality learning, a concern for individual pupils and a respect for diversity.

· A school culture of achievement, improvement and ambition exists with clear expectations that all pupils can and will achieve to the very best of their ability.

· Effective interventions and support are in place to meet the additional education and other needs of pupils and to help them overcome barriers to learning.

· There is a commitment to involve young people in discussions and decisions on school life that directly affect them and to listen to their views.

Inclusion:

We aim to provide for all children so that they reach their full potential in Literacy according to their individual abilities. We will identify which pupils or groups of pupils are under-achieving and those with special educational needs, make interventions to improve their attainment. Gifted children will also be identified and suitable learning challenges provided.

Identification, assessment and review - the staged response

All staff are responsible for early identification of children with SEN through professional judgement, testing, and information disclosed by parents, previous teachers and external agencies.

The Senior Management team, SENCo and LST will make a professional judgement as to what form of support is most appropriate (within the schools resources) to meet the specific needs of the individual child identified as having specific educational needs.

The school will endeavour to identify those children who require support by the use of:

Formal Assessment 

· NILA (Northern Ireland Literacy Assessment) P4-P7 October of each year 

· GL Assessment P3-P7 May of each year

· Middle Infant Screening Test –P2 –March

· Progress Test in English – P3-P7 – May

· Cognitive Ability Test (CAT) 1-3 Completed by all pupils in P4-P7 year 2014 and P3 and P5 from 2016 onwards

In School Assessment 

· End of weekly tests P2-P7
· Monthly Tests P3-P7 Spellings / Termly Written Observations (in class by Foundation teacher) 

This will be supported through: 

· informal classroom observations by the class teacher using their professional judgement (Classroom Assistant if appropriate)

· parental concerns which have been made known to the school

· close communication with previous teachers or external agencies who will have had contact with the child whilst at school or prior to coming to school.

At present a pupil may be referred for peripatetic support in Literacy having been identified after a consultation has occurred between the Principal, SENCo, parent and other outside agencies.

All parents of pupils identified as needing support are notified and parental consent sought.

The LST and class teacher draw up EPs after consultation with the SENCo and Principal. At present these are reviewed termly and may be refined or renewed depending on the pupil’s progress. This arrangement is in its first year.

Reading Resources 

(Foundation / Key Stage 1 / Lower Key Stage 2)

· Collins Big Cat  / PM Starters (Fiction / Non-Fiction) – purchased 2011 to supplement existing reading material

· Longmans / Ginn 

(Upper Key Stage 1 /Key Stage 2)

· Longmans / Ginn

· Novels

· Books from the School Library and Accelerated Reader Program

Other Literacy Resources 

· Collins Educational – English Alive Bks 1-4

· Folins New Treasury of English Bks 1-4

· Haydn Richards – Junior English Bks 1-3

· Nelson Focus on Comprehension Bks 1-4

· Cambridge – Cornerstones for writing

· Prim-Ed – My Spellings Workbook – Bks A-G

· Prim Ed – New Wave English in Practice – 1st-6th class

Intervention programmes

Intervention programmes in school are:

· Learning Support Teacher – after test results and teacher assessment, the LST puts in place a withdrawal support service that is fluid. This is a 30 minute session, one to four times per week.

· Peripatetic Service – withdrawal weekly at the discretion of the peripatetic teacher

All of the above support mechanisms are constantly reviewed during the school year.
Equal opportunities

All children are provided with equal access to the Literacy curriculum. We aim to provide suitable learning opportunities regardless of gender, ethnicity or home background.

HIGH QUALITY TEACHING AND LEARNING:

The following indicators from ESaGS will be reflected in the school’s approaches:

· A broad and relevant curriculum is provided for the pupils. 

· An emphasis on literacy and numeracy exists across the curriculum.

· Teachers are committed and enthusiastic, enjoying a positive relationship with their pupils and with other school-based staff and dedicated to improving learning.

· Teachers use adaptable, ﬂexible teaching strategies that respond to the diversity within the classroom.

· Assessment and other data is used to effectively inform teaching and learning across the school and in the classroom and to promote improvement.

· Rigorous self-evaluation is carried out by teachers and the whole school, using objective data and leading to sustained self-improvement.

· Teachers reﬂect on their own work and the outcomes of individual pupils.

· Education outcomes reﬂect positively on the school and compare well, when benchmarked measurement is undertaken, against the performance of similar schools.

Subject organisation

The Literacy Curriculum is delivered using the requirements in the N. Ireland Curriculum for Language and Literacy. 

· each teacher is responsible for the delivery of Literacy within their own class 

· it is the responsibility of each teacher to ensure differentiation, in written activities, occurs.

· the teacher will use his or her judgement when grouping pupils for guided reading sessions/tasks.

· classroom assistants support the teacher in overseeing classroom activities or in the case of special needs / one-to-one assistance

· teachers adhere to half termly plans where Learning Intentions and Self Evaluation are a dominant feature

· daily planning for Literacy is at the discretion of the class teacher

· annually, an action plan is agreed on an aspect of Literacy and included in the three year Development Plan

· Literacy progress is monitored through Friday Tests and use of New Wave English in Practice Wookbooks.

· teachers use Assessment for Learning strategies to promote self-evaluation

Approaches to talking and listening

The strands of talking, listening, group discussion and interaction and drama pervade the whole curriculum. Oral language should be recognised as the primary mode of language and hence should receive a central emphasis and focus in all areas of the curriculum and in the life of the school. Pupils are encouraged to listen attentively and to speak clearly, confidently, fluently and appropriately for a variety of different audiences and purposes.

Specific opportunities for Talking and Listening 

· circle time

· talking partners

· think pair and share

· mind maps

· drama

· hot seating

· freeze frame

· PDMU

· School Council

Approaches to reading
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An emphasis must be placed on the importance of comprehension skills and strategies, which must be developed and encouraged from the beginning. The pleasure and enjoyment of reading should be fostered in the language lessons, across the curriculum and beyond the classroom. 

Organising Reading

· each teacher keeps a reading progress record. Reading practice reports are generated from Accelerated Reader and reviewed weekly. If formation of a reading group changes, details are noted on weekly progress sheet, plans and parents informed

· teachers make children aware of a sense of rhyme and syllabification

· children are introduced to the concept of letters through modelled and shared work and exploration of letter shapes, for example, magnetic letters

· children learn to associate a symbol with each sound

· teachers choose when it is appropriate to introduce letter names
· as pupils progress through the school they are gradually introduced to the more complex aspects of Literacy usage

· resources are listed above. (NB: KS1 reading material is book-banded according to Reading Recovery levels)

· children are given daily reading homework suitable to their reading level

· formal spellings (differentiated) commence at Primary 2

· each classroom has a library corner which is supplemented regularly from the Book Fair and the SELB Mobile Library. On occasions pupils assist in book selection

· pupils may choose from a wide range of genres including fiction, non-fiction, poetry and drama

· strategies to encourage and stimulate an enjoyment of reading such as homework investigations, newspaper articles

· teachers attempt to provide reading material suitable to the interests of both boys and girls 

· The Scholastic Book Fair is in residence for one week per year and pupils have other regular opportunities to purchase books each term through the school book club

Approaches to writing

Pupils have opportunities to engage in writing activities daily. This may include:

· familiarisation – exposure to many samples of a writing genre

· problem solving – exploring text genre

· modelled writing – writing for children 

· shared writing – writing with children

· guided writing – writing with / by children

· emergent writing – children beginning to write

· independent writing – writing by children 

· extended writing – writing for a variety of purposes and audiences in appropriate style and form

· handwriting – correct letter formation progressing to joined handwriting

· phonics and spelling – initial letter sounds, blends and cvc, ccvc, cvcc words etc

It will be beneficial to remind pupils in all year groups to : think, say it, write and read it aloud when developing their writing. 
The links between talking and writing should be recognised and developed, eg. reading as a writer and writing  as a reader.

Organisation and Management

· resources used to support the teaching of writing in Lisnadill Primary School are as follows:

· topic based word mats

· first word book/picture dictionary

· thesaurus

· dictionary/rhyming dictionary

· spellcheck

· the use of writing frames

· postcards

· notelets

· menus

· newspaper reports

· book reviews

· clicker and other ICT templates

· teacher made templates

· development of an understanding of genre/text-type in fiction and non-fiction 

· persuasion, discussion, recount, report, explanation, instruction 

· awareness of purpose and audience and the link to genre and form

· providing a wide range of opportunities to write with attention to purpose and audience eg Key Stage 2 children writing for a younger audience

TS and PCs/Cross curricular opportunities for literacy development

Teachers will seek to take advantage of opportunities to develop Thinking Skills and Personal Capabilities and to make cross-curricular links. They will plan for pupils to practise and apply the skills, knowledge and understanding acquired through language lessons to other areas of the curriculum.

The following aspects are used:

· awareness of different styles of learning and the need to encourage pupils to use their visual, auditory and kinaesthetic channels for better learning

· a range of active learning strategies in the classroom, including drama strategies

· effective questioning by the teacher and pupils.

The use of ICT

Opportunities to use ICT to support teaching and learning in Literacy will be planned for and used as appropriate.

· Staff incorporate the use of ICT programmes e.g. Literacy Activity Builder, Writer 2, Microsoft Word, C2K resources and WWW

· PC’s and IWB and Apple TV in all classrooms.  Laptops and iPads available to share.
· Staff are made aware of relevant Inset courses and other ICT related projects i.e. Amma Centre Digital Media Programme as well as the opportunity to trial appropriate software
· Computer suite is timetabled for all classes before lunch and Key Stage 2 also have specific afternoon ICT classes

Assessment and target-setting

Work will be assessed on a weekly basis.  This feeds into planning and future target setting also with regard to IEPs.  For specific assessment tools see above.

EFFECTIVE LEADERSHIP:

The following indicators from ESaGS will be reflected in the school’s approaches:

· An effective school development plan is in place, providing clear and realistic targets for improvement based on a sound vision for the school.

· Governors understand their responsibilities and provide clear strategic direction as well as support and challenge to the Principal in carrying forward the process of improvement.

· School leaders demonstrate a commitment to providing professional development opportunities for staff, particularly teachers, and promote a readiness to share and learn from best practice.

· Teachers are given the opportunity to share in the leadership of the school.

· The resources at the disposal of the school are managed properly and effectively, with appropriate arrangements in place for ﬁnancial management, attendance management, and working relationships

· School leaders monitor and evaluate effectively school outcomes, policies, practices and procedures and the School Development Plan itself.

Role of the Literacy Co-Ordinator

The Literacy Co-Ordinator in Lisnadill Primary School is the Principal, who is responsible, in consultation with the teachers and parents, for improving the standards of teaching and learning in Literacy through:

· Monitoring and evaluating Literacy:-  

· pupil progress 

· management and analysis of relevant data 

· provision of Literacy (including Intervention and Support programmes)

· the quality of the Learning Environment; 

· the deployment and provision of support staff

- 
Auditing and supporting colleagues in their CPD

- 
Taking the lead in policy development

· Purchasing and organising resources

· Observing Literacy lessons and providing feedback.

· Keeping up to date with recent Literacy developments – Literacy bookscoops

· Maintaining contact with all concerned: Senior Management in the school, teachers, other staff, parents, and pupils

· Ensuring channels of communication are open and active with all relevant outside agencies, including DENI, the Board, Education Authority, CCEA, etc.

The Board of Governors

Regular reports are made to the governors on the progress of English provision and on the standards being achieved by the school. 

A SCHOOL CONNECTED TO ITS LOCAL COMMUNITY:

The following indicators from ESaGS will be reflected in the school’s approaches:

· Good relationships that facilitate engagement and communication between the school and its parents and the wider community that it serves.

· The school and its teachers are held in respect by parents and the local community who in turn actively support the work of the school.

· The school is effective in meeting the needs of the community eg Harvest Service, Christmas Concert, Carol Serive, Newsletter, Website, Stay & Play Day, Speech & Drama Fesitval, Quiz nights, Treasure Hunt, class visitors etc.

· Good relationships and clear channels of communication are in place between the school and the education agencies that support it.

· The school works closely with other relevant statutory and voluntary agencies whose work impacts on education, especially Health, Social Services, and, where appropriate, local educational groups/agencies.

Parental involvement:

In Lisnadill Primary School parents can support their children through: 

· Attendance at parents’ interviews or information sessions

· Reading and talking to their children at home

· Supporting homework

· Involvement in Book Week or the annual Book Fair

· Website including Literacy programmes to access

Community links include:

· Local cultural events eg St. John’s Parish Church, Lisnadill, Speech / Drama Festivals.

· Connecting to local businesses, local medical staff, the PSNI, Fire Service, Ministry of Agriculture and Food Standard’s Agency.

· Useful and active links with the local post-primary schools

CONCLUSION:

This policy is in line with other school polices, including:

· Assessment and Record Keeping 

· Marking policy

· Homework Policy

· Special Educational Needs’ Policy

· ICT Policy

· Health and Safety Policy 

REVIEW OF POLICY:

This policy was completed in August 2015 and has been agreed by all of the staff.

Reviewed and updated in January 2016
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